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Core Ideas of Early Warning Systems 
T o  g r a d u a t e  c o l l e g e- a n d  c a re e r-re a d y, s tu d e n ts  
n e e d  to  n a v ig a te  s e v e ra l k e y  tra n s itio n s  s u c c e s s fu lly  
a n d  a c q u ire  a  s e t o f a c a d e m ic  b e h a v io rs  - th e y  n e e d  
to  le a rn  h o w  to  s u c c e e d  a t s c h o o l. 

Students s ig n a l th a t th e y  a re  o n - o r  o ff-tra c k  
to w a rd  th e s e  o u tc o m e s   th ro u g h  th e ir  b e h a v io rs .



The Key School Success Indicators are the ABC’s :  
Attendance, Behavior, Course Performance

Attendance Behavior Course Perf.

Off-Track Le s s  th a n  9 0 %

1 + s u s p e n s io n  
a n d /o r  m ild  

s u s ta in e d  
m is b e h a v io r

Fa ilin g  E L A  a n d /o r  
M a th

On-Track G re a te r  th a n  9 0 %
N o  s u s p e n s io n s  o r  

s u s ta in e d  
m is b e h a v io r

P a s s in g  E L A  a n d /o r  
M a th

College 
Ready

G re a te r  th a n  9 5 % B  o r  B e tte rA g e n c y  a n d  H o p e



Working Draft of Modified ABC Indicators for 
Responding to COVID-19
ABC Indicators Adapted 

for Responding to 
COVID-19: 

Working Draft

Attendance 
Behavior/

Social-Emotional
Course Performance

Postsecondary 
Pathways 

(High Schools)

Whole School
Tier 1

Student Presence in Formal 
Schooling Whether In-

Person, Remote or Combo

Well-Being: Survey - Safety, 
Stress, Hope, and Heath

Classroom environments 
whether in person, remote, or 

combo, build relationships, 
routines, and resilience  

(Turnaround for Children 3R’s)

Student’s Perceive High School 
Actions are Linked to Building 

their Future

Progress Monitor and 
Respond with Targeted 
Group and Individual 

Supports  
Tiers 2 and 3

Completion of Assignments -
Minimal, Moderate and Full

Four Components of School 
Connectedness

PERT Measures of Student 
Engagement 

High School Course 
Grades/Credits for Graduation

Juniors and Seniors 
Postsecondary Milestones 
Choice/Match-Application-

Financial Aid-Selection-
Enrollment



The Potential for Dropout Can Be Identified as 
Early as Sixth Grade

Note: Early Warning Indicator graph from research which has been replicated in 10 cities. Robert Balfanz and Liza Herzog, Center for Social Organization of Schools at Johns Hopkins University; Philadelphia Education Fund
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Sixth grade students 
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Freshman Grades Matter

Virtually all 
students with less 
than a “D” avg. fail 

to graduate

Virtually all 
students with a “B” 

avg. or higher 
graduate in 4 years

Prediction is 
less certain 

among 
students 

with D+, C- , 
C

What Matters for Staying On-Track and Graduating in 
Chicago Public High Schools, Allensworth and Easton, 

Consortium on Chicago School Research, 2007





Research Takeaways
A B C  s u c c e s s  f a c t o r s  a n d  r i s k  f a c t o r s

G o o d  N e w s: S tu d e n ts  a re  re s ilie n t a n d  
u s u a lly  s ig n a l b e fo re  d ro p p in g  o u t.

Students usually start with one 
in d ic a to r  a n d  d e v e lo p  m o re  in d ic a to rs  
o v e r  tim e .

A variety of reasons inside and outside 
s c h o o l c o n tr ib u te  to  s tu d e n ts  e x h ib itin g  
in d ic a to rs .

Monitoring

College Ready

On-Track

Sliding

Off-Track



Core Ideas of Early Warning Systems
By tracking Early Warning Indicators, it is possible to 
id e n tify  w h e n  s tu d e n ts  a re  b e g in n in g  to  fa ll o ff-
tra c k , p ro v id in g  tim e  to  in te r v e n e  a n d  a lte r  th e ir  
tra je c to r y  th ro u g h  s c h o o l a n d  b e y o n d . 

U s i n g  E W S  s c h o o l s  c a n  b e  o r g a n i z e d  t o  a p p l y  s c h o o l-
w id e  p re v e n ta tiv e , ta rg e te d  a n d  in te n s iv e  
in te r v e n tio n s  u n til s tu d e n ts  a re  o n -tra c k .



Tiered interventions (individual, 
targeted, whole school)

System for monitoring
& follow-up

Reflective processes

Early Warning Systems Combine Data and 
Human Systems

INDICATORS

Reliable and valid

Predictive

Unique information for action

MULTI-TIERED  

STUDENT SUPPORT  SYSTEM

Facilitation and Teams



Multi-Tiered Student Support System

Whole School is Organized and Supported to Enable:
• Effective instruction (including teacher professional development connected to the 

early warning indicators)
• Safe and positive learning climate
• High student engagement (Attend, Behave, Try Hard)
• Collective efficacy and all graduate mission among staff 

Extra-Supports Provided: 
• At first sign of student need
• To all students who need it (no triage) 
• Diagnostic tools insure it’s the right support (e.g. cognitive or socio-

emotional)
• Moderate intensity but if needed continuously available 

Intensive One on One Supports:
• Driven by needs assessment
• Case managed
• Professionally provided when whole school and moderate 

intensity supports are not sufficient
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Effective Student Support Systems 
Combine

Whole School or grade level (Level I) - E v id e n c e -b a s e d  w h o le  
s c h o o l/c la s s ro o m  p re v e n tio n  fo r  th e  A B C s  (a tte n d a n c e , b e h a v io r, c o u rs e  
p e r fo rm a n c e ).

Small Group or targeted (Level II) - Ta rg e te d  p ro b le m -s o lv in g  a n d  
m o d e ra te  in te n s ity  s u p p o r ts  w h e n  p re v e n tio n  d o e s  n o t w o rk .

Individual or intensive (Level III) – C a s e -m a n a g e d  h ig h -in te n s ity  
s u p p o r ts  fo r  th e  n e e d ie s t s tu d e n ts .



Tier 1: Whole School is Organized and 
Supported to Enable
• E ffe c tiv e  in s tru c tio n  
• Te a c h e r  p ro fe s s io n a l d e v e lo p m e n t c o n n e c te d  to  th e  n e e d s  o f a ll 
s tu d e n ts  in c lu d in g  s tu d e n ts  w h o  liv e  in  p o v e r ty  
• S a fe  a n d  p o s itiv e  le a rn in g  c lim a te
• H ig h  s tu d e n t e n g a g e m e n t-S tu d e n ts  w h o  fe e l c o n n e c te d  to  s c h o o l-
A tte n d , B e h a v e , a n d  Tr y
• C o lle c tiv e  e ffic a c y  a n d  a ll g ra d u a te  m is s io n  a m o n g  s ta ff 
• A n  E a rly  W a rn in g  a n d  R e s p o n s e  S y s te m



Tier 2: Extra Support are Provided
• A t firs t s ig n  o f s tu d e n t n e e d

• To  a ll s tu d e n ts  w h o  n e e d  it (n o  tr ia g e ) 

• D ia g n o s tic  to o ls  in s u re  it ’s  th e  r ig h t s u p p o r t (e .g . c o g n itiv e  o r  s o c io -
e m o tio n a l)

• M o d e ra te  in te n s ity  b u t if n e e d e d  c o n tin u o u s ly  a v a ila b le  



Tier 3: Intensive One on One Supports
• D riv e n  b y  n e e d s  a s s e s s m e n t

• C a s e m a n a g e d

• P ro fe s s io n a lly  p ro v id e d  w h e n  w h o le  s c h o o l a n d  m o d e ra te  in te n s ity  
s u p p o r ts  a re  n o t s u ffic ie n t



Effective Student Support Systems Have:  
R e a d y  a c c e s s ,  a t  t h e  c l a s s r o o m  l e v e l ,  t o  o n - a n d  o ff-tra c k  in d ic a to rs  
(th e  A B C s );

R e g u l a r  t i m e  t o  a n a l y z e  t h e  d a t a ,  p o o l  a d u l t  k n o w l e d g e  a b o u t  
s tu d e n ts , a n d  le v e ra g e  e x is tin g  a d u lt-te a c h e r  re la tio n s h ip s ; a n d

A n  o r g a n i z e d  r e s p o n s e  s y s t e m  t h a t  c a n  a c t  u p o n  e a r l y  w a r n i n g  
d a ta  in  b o th  a  s y s te m a tic  a n d  ta ilo re d  m a n n e r.



An Early Warning Indicator Meeting
O n  y o u r o w n  w a tc h  th e  v id e o  – 4  m in u te s.

http://youtu.be/iD9JRVFVcX8

http://youtu.be/iD9JRVFVcX8


Task 1:
Examine the data sheet on the next slide. 

What do you notice noticing for the entire class 
and individual students?  

How might you respond to this data?



Organize and Analyze ABC Data



Task 2:  
Review the Resource Map on the 

following slide.  

What Resources does you school have in 
each category?   



Map Available Resources
Attendance Behavior / Effort Course Performance

Whole School / 
Classroom

Targeted

Intensive



What Do We Know About Effective 
Multi-Tiered Student Supports for 

the ABC’s 



Attendance
Schools a n d  c o m m u n itie s  n e e d  to  m e a s u re  a n d  a c t o n  c h ro n ic  
a b s e n te e is m  - th e  n u m b e r o f s tu d e n ts  w h o  m is s  1 0 %  o r  m o re  o f s c h o o l 
(i.e . a  m o n th  o r  m o re  o f s c h o o l). 

O r g a n i z e  i n f o r m a t i o n  c a m p a i g n s   b a s e d  o n  f a c t  t h a t   b o t h  p a r e n t s  
a n d  s tu d e n ts  u n d e re s tim a te  h o w  m a n y  d a y s  th e y  m is s , o fte n  b y  a s  
m u c h  a s  5 0 % . 



That is because it is easier to become 
chronically absent than you might think.

Absences add up. Excused and unexcused absences result in too much time lost in the 
classroom.

23 days missed—87% attendance
Slide from Attendanceworks presentation, 2016



Focus on ABCs - Attendance
C r e a t e  p r o g r a m m i n g  t h a t  c o m p e l s  s t u d e n t s  t o  c o m e  t o  s c h o o l ,  e . g . ,  m o s t-e n g a g e d  
s e c o n d a r y  s tu d e n ts  o fte n  fo u n d  in  c o g n itiv e ly  r ic h  a c tiv itie s  th a t c o m b in e  te a m w o rk  w ith  
p e r fo rm a n c e  (R o b o tic s , d e b a te , d ra m a , c h e s s  e tc .)

B u i l d  a n  a t t e n d a n c e  p r o b l e m-s o lv in g  c a p a c ity  in to  s c h o o ls  a n d  d is tr ic ts . 

E x t e n d  t h i s  v i a  r e l a t i o n s h i p s  w i t h  w r a p a r o u n d  s e r v i c e  p r o v i d e r s  a n d  o r g a n i z a t i o n s  t h a t  
c a n  p ro v id e  a d d itio n a l a d u lts  d u rin g  th e  s c h o o l d a y  to  s e r v e  a s  “S u c c e s s  M e n to rs.”

S u c c e s s  M e n t o r s  c a n  b e  s c h o o l  s t a f f ,  f r o m  o r g a n i z a t i o n s  a l r e a d y  p a r t n e r i n g  w i t h  t h e  
s c h o o l, o r  tra in e d  p e e rs.  T h re e  tim e s  a  w e e k  th e y  in te ra c t w ith  c h ro n ic a lly  a b s e n t s tu d e n ts  
e n c o u ra g in g  th e m  to  c o m e  to  s c h o o l, w o rk in g  to  s o lv e  s m a ll p ro b le m s  th a t s ta n d  in  th e  
w a y, a n d  re fe rr in g  th e m  to  a p p ro p ria te  s u p p o r ts  w h e n  m o re  s e rio u s  is s u e s  a re  in v o lv e d . 



H a v e so m eo n e w h o  h a s a  g o o d  rela tio n sh ip  w ith  c h ro n ic a lly  a b sen t 
stu d en ts a sk  th em  w h y  its  h a rd  to  fo r th em  to  b e  in  sc h o o l ev eryd a y. 

U se  th is  to  ta ilo r th e  a p p ro p ria te  su p p o r ts

Myths

• Absences are only  a 
problem if they are 
unexcused

• Missing only 2 days per 
month can’t affect 
learning 

• Attendance only 
matters in the older 
grades 

Barriers

• Lack of access to 
health or dental care

• Chronic illness
• Poor transportation
• Trauma
• No safe path to school
• Homelessness

Aversion

• Child struggling 
academically or socially

• Bullying
• Ineffective and 

exclusionary school 
discipline

• Parents had negative 
school experience

• Undiagnosed disability

Disengagement

• Lack of engaging, relevant, 
culturally responsive 
instruction

• No meaningful 
relationships with adults in 
school

• Vulnerable to being with 
peers out of school vs. in 
school

• Poor school climate



Attendance –
Some Simple Ideas That Have Worked 

Write a Plan-a s k  s tu d e n t to  w rite  w ith  s o m e  d e ta il w h a t it  w o u ld  ta k e  to  m is s  o n ly  1  
d a y  o f s c h o o l n e x t m o n th .

Keeping up with the Jones-s h o w  s tu d e n ts  th e  a tte n d a n c e  re c o rd s  o f s tu d e n ts  w h o  
h a v e  re c e n tly  g ra d u a te d  a n d  s u c c e e d e d  in  c o lle g e .

What a day here and there can add up to-s h o w  s tu d e n ts  h o w  m a n y  m o n th s /y e a rs  
o f s c h o o l th e y  w ill m is s  if  c u rre n t a tte n d a n c e  p a tte rn  c o n tin u e s.



More Simple Ideas That Have Worked 

Happy to see you today-m a k e  s u re  th a t w h e n e v e r   a  s tu d e n t re tu rn s  fro m  b e in g  
a b s e n t s o m e o n e  s a y s  “H a p p y  to  s e e  y o u ” (w ith o u t ju d g m e n t o r  to n e  in  th e ir  v o ic e ).

Being in School Helps Others- C o n s is te n t re c o g n itio n  fo r  c o lle c tiv e  im p ro v e m e n t 
a n d  re a c h in g  a tte n d a n c e  g o a ls .

Follow the Peer Leader – o rg a n iz e  s tu d e n ts  to  m e a s u re , m o n ito r, a n d  a c t.



An Important Mitigation  Strategy
I t ’ s  t h e  a s s i g n m e n t s ,  s tu p id  - to  m itig a te  im p a c t o f C h ro n ic  A b s e n te e is m  n e e d  
s y s te m  th a t m a k e s  s u re  C h ro n ic a lly  A b s e n t s tu d e n ts  g e t th e ir  a s s ig n m e n ts  d o n e



• T h e  A B C  in d ic a to rs  can be modified and extended to  p ro v id e  
e ffe c tiv e  s ig n a ls  o f w h ic h  s tu d e n ts  m a y  n e e d  w h a t s u p p o r ts  a n d  w h e n , 
during COVID-19—w h e th e r s c h o o l is  in -p e rs o n , re m o te , o r  s o m e  o f 
e a c h

• E ffe c tiv e  strategies to improve them u n d e r C O V ID -1 9  c a n  b e  
id e n tifie d

ABC’s Under COVID-19



F i r s t  w o r k  t o  e s t a b l i s h  a n d  m o n i t o r  the most basic level of school  interaction –
D o  s tu d e n ts  h a v e  a c c e s s  to  le a rn in g  o p p o r tu n itie s ?
◦ A re  s tu d e n ts  c o m in g  to  s c h o o l, e s ta b lis h in g  o n lin e  c o n n e c tio n , a n d  o b ta in in g  re m o te  le a rn in g  m a te ria ls ?

Here the most important data is identifying those students who have minimal or 
no school interaction

L e v e r a g e  s o c i a l  n e t w o r k s  t o  f i n d  m i s s i n g  s t u d e n t s ,  u s e  r e -s ta r t to  b u ild  c o n n e c tio n s, 
a n d  e s ta b lis h  m e a n s  o f c o n ta c t fo r  s tu d e n ts  w h o  w e re  n o t fo u n d  in  th e  s p r in g

T h i s  m e a n s  assignment or school work completion m a y  b e  th e  most important 
Attendance metric d u rin g  C O V ID -1 9

Attendance -- Focus on Participation



Key levels of participation c a n  b e  e s ta b lis h e d  
◦ Minimal - s tu d e n t m is s in g  m u ltip le  a s s ig n m e n ts  fro m  m u ltip le  te a c h e rs  o r  s u b je c ts
◦ Moderate - s tu d e n t is  m is s in g  s o m e  a s s ig n m e n ts, fro m  s o m e  te a c h e rs  o r  s u b je c ts  
◦ Full - s tu d e n t is  c o m p le tin g  a ll o r  n e a rly  a ll a s s ig n m e n ts

Typically, this information is compartmentalized in teachers’ gradebooks

E l e c t r o n i c  g r a d e b o o k s  m a y  h a v e  t h e  p o t e n t i a l  t o  a u t o m a t e  t h i s  d a t a  c o l l e c t i o n ,  s o  o u t c o m e s  f o r  
s tu d e n ts  a c ro s s  a ll th e ir  c la s s e s  c a n  b e  re a d ily  s e e n  

O t h e r w i s e ,  o n l i n e  d a t a  c o l l e c t i o n  t o o l s  ( i . e .  g o o g l e  d o c s ,  e t c . )  m a y  h a v e  t o  b e  u s e d ,  w i t h  w e e k l y  
in p u t

Attendance under COVID-19 



A t t e n d a n c e  W o r k s  
◦ A d d re s s in g  A b s e n te e is m  a n d  Le a rn in g  P a r tic ip a tio n  d u rin g  C O V ID  

N Y C  C o m m u n i t y  S c h o o l s  
◦ U s in g  S u c c e s s  M e n to rs  to  S u p p o r t P a r tic ip a tio n  in  R e m o te  Le a rn in g  

Resources for Attendance Under 
Covid-19

https://www.attendanceworks.org/chronic-absence/addressing-chronic-absence/key-concepts-for-leveraging-chronic-absence-during-the-coronavirus-pandemic/
https://docs.google.com/document/d/1ihrfVzRpHE5Vo6CrAvcfgD2QjxYVjPWU60nFZrhZywA/edit#heading=h.is8a4bx4n5s


Focus on ABCs - Behavior and Effort
M o d e l  a n d  t e a c h  r e s i l i e n c y  a n d  s e l f -m a n a g e m e n t a n d  o rg a n iz a tio n  s k ills .

L e a r n i n g  i s  s o c i a l  a n d  e m o t i o n a l .   Y e t  s t u d e n t s  r e p o r t  a  b i g  d r o p  f r o m  5th to  9 th

g ra d e  in  h o w  fre q u e n tly  th e y  a re  re c o g n iz e d  fo r  d o in g  g o o d  s c h o o lw o rk . 

M o s t  H i g h  S c h o o l  S t u d e n t s  a l s o  r e p o r t  t h e y  a r e  S t r e s s e d  o r  B o r e d .   I n v o l v e  t h e m  i n  
th e  s o lu tio n .

I m p l e m e n t  s c h o o l -w id e  p o s itiv e  b e h a v io r  s u p p o r t o r  re s to ra tiv e  p ra c tic e s  p ro g ra m s  
a n d  a lte rn a tiv e s  to  s u s p e n s io n s.



A  key extension o f ty p ic a l e a r ly  w a rn in g , o n -tra c k , a n d  M T S S  s y s te m s  u n d e r  
C O V ID -1 9 : a  schoolwide focus on well-being 

A  f u n d a m e n t a l  p r e-c o n d itio n  fo r  p ro d u c tiv e  s c h o o l b e h a v io rs : a sense of safety 
a n d  a n  environment supportive of managing the stress b ro u g h t o n  b y  
C O V ID -1 9  a n d  its  e c o n o m ic  a n d  s o c ia l im p a c ts  

S i n c e  c o m m u n i t i e s  a n d  s c h o o l  p o p u l a t i o n s  w i l l  h a v e   d i f f e r e n t  C O V I D-1 9  
c irc u m s ta n c e s  a n d  e x p e rie n c e  a n d  p ro c e s s  th e m  d iffe re n tly, school-wide survey 
data on well-being will be important

S e a r c h  f o r  “ S t u d e n t  W e l l -B e in g  S u r v e y s ” to  fin d  m u ltip le  o p tio n s

Behavior/Social-Emotional   
Under COVID 19 Focus on Well-Being



A d v i c e  f r o m  t h e  f i e l d :  S tu d e n ts ’ s e n s e  o f s a fe ty  s u p p o r te d  b y  
c o m m u n ic a tio n , c o n s is te n c y, a n d  c o n tro l

Advice from National Child Traumatic Stress Network on supporting 
s tu d e n ts  d e a lin g  w ith  e c o n o m ic  im p a c ts  o f C O V ID -1 9
◦ C o p in g  in  H a rd  T im e s ( h i g h  s c h o o l  a n d  c o l l e g e  a g e )
◦ C o p in g  in  H a rd  T im e s ( f a c u l t y  a n d  s t a f f )

Behavior/Social-Emotional   
Under COVID-19 Focus on Well-Being

https://www.edutopia.org/article/focusing-student-well-being-times-crisis
https://www.nctsn.org/sites/default/files/resources/fact-sheet/coping_in_hard_times_youth.pdf
https://www.nctsn.org/sites/default/files/resources/fact-sheet/econ-coping-schoolstaff-factsheet.pdf


I n  a d d i t i o n  t o  a d d r e s s i n g  s a f e t y  a n d  s t r e s s ,  a  s t r o n g  s e n s e  o f  s c h o o l  c o n n e c t i o n  o r  
b e lo n g in g  is  e s s e n tia l to  s tu d e n t s u c c e s s  u n d e r  C O V ID -1 9  (a n d  in  g e n e ra l)
A v a i l a b l e  m e t r i c s :  s t u d e n t s  h a v e  h i g h  o d d s  o f  s t r o n g  c o n n e c t i o n  t o  s c h o o l  w h e n
◦ T h e re  a re  tw o  o r  m o re  a d u lts  w h o  th e y  b e lie v e  k n o w  th e m  a n d  c a re  a b o u t th e m  a s  a  

p e rs o n  
◦ T h e  a re  a ffilia te d  w ith  a  p e e r  g ro u p  s u p p o r tiv e  o f th e ir  id e n tity  
◦ T h e y  a re  e n g a g e d  in  p ro -s o c ia l a c tiv itie s , e .g . h e lp in g  o th e rs  d ire c tly  o r  in d ire c tly
◦ T h e y  b e lie v e  th e ir  s c h o o l is  a  w e lc o m in g  p la c e

F o r  m o r e  i n f o r m a t i o n  o n  h o w  to  b u ild  s c h o o l c o n n e c tio n  w h e n  s c h o o lin g  is  re m o te

Behavior/Social-Emotional  Focus on 
School Connectedness and Belonging

http://new.every1graduates.org/keeping-secondary-school-students-connected-to-school-when-schooling-is-remote/


Focus on ABCs - Course Performance
P r o v i d e  c o u r s e  c o a c h i n g ,  s u p p o r t ,  a n d ,  o n  o c c a s i o n ,  e v e n  a d v o c a c y ,  w h i c h  
e n a b le s  s tu d e n ts  to  s u c c e e d  in  th e ir  c o u rs e s. T h is  s h o u ld  in c lu d e  m o n ito rin g  
a s s ig n m e n t c o m p le tio n , p re p a ra tio n  fo r  te s ts  a n d  q u iz z e s, a n d  h e lp in g  th e m  
c a tc h  u p  w h e n  a b s e n t.

M a k e  s u r e  t u t o r i n g  e f f o r t s  a r e  l i n k e d  t i g h t l y  w i t h  n e e d s  a n d  e x p e c t a t i o n s  o f  
s tu d e n t’s  c o u rs e s  (d o n ’t w o rk  o n  fra c tio n s  d u rin g  a  tu to rin g  s e s s io n  o n  
T h u rs d a y   if F r id a y ’s  te s t is  o n  p ro b a b ility ).

N e e d  e f f e c t i v e  s e c o n d  c h a n c e  a n d  c r e d i t  r e c o v e r y  p r o g r a m s  t h a t  h o l d  
s tu d e n ts  a c c o u n ta b le  b u t p ro v id e  a  re a s o n  fo r  th e m  to  k e e p  tr y in g .



5 Diagnostic Questions About Students 
Who Are Failing Courses
A r e  t h e y  r e g u l a r l y  a t t e n d i n g  s c h o o l ?   I f  n o t ,  w h y  n o t ?

A r e  t h e y  a b l e  t o  f o c u s  i n  c l a s s ?  

A r e  t h e y  p r o d u c t i v e l y  p e r s i s t e n t ,  i . e .  t r y i n g  i n  a n   e f f e c t i v e  m a n n e r  a n d  
a b le  to  c o m p le te  th e ir  a s s ig n m e n ts ?

D o  t h e y  s h o w  w h a t  t h e y  k n o w  o n  a s s e s s m e n t ?

D o  t h e y  c o n n e c t  s c h o o l  e f f o r t  a n d  a c h i e v e m e n t  t o  l i f e  s u c c e s s ?



Course Performance: Focus on Building Supportive 
Learning Environments (in-person, remote, and blended)

Relationships: th e  “a c tiv e  in g re d ie n t” in  a n y  
s itu a tio n , c la s s ro o m s  in c lu d e d ; th e y  “b o o s t o x y to c in  
– th e  lo v e / tru s t h o rm o n e  – a n d  a c tiv a te  th e  
le a rn in g  c e n te rs  o f th e  b ra in … tru s t is  th e  a n tid o te  
to  s tre s s  a n d  re la tio n s h ip s  a re  th e  m e d iu m  th ro u g h  
w h ic h  w e  e x p e rie n c e  tru s t.” 

Routines: “O u r b ra in s  a re  p re d ic tio n  m a c h in e s  th a t 
lik e  o rd e r  a n d  k n o w in g  w h a t is  c o m in g  n e x t. W h e n  
o u r e n v iro n m e n ts  a re  o rd e rly  th e  b ra in  is  c a lm e r 
a n d  a b le  to  le a rn ” 

Resilience: p o s itiv e  a d a p ta tio n  d u rin g  o r  fo llo w in g  
e x p o s u re  to  a d v e rs itie s. “B u ild in g  re s ilie n c e  is  lik e ly  
th e  m o s t im p o r ta n t ta s k  w e  h a v e , fo r  o u rs e lv e s  a n d  
o u r  k id s” (P a m  C a n to r  a n d  K a te  F e ls o n )

T i p s  o n  h o w  t o  b u i l d  Relationships, Routines, 
and Resiliency c a n  b e  fo u n d  a t
◦ H e lp in g  C h ild re n  T h riv e  D u rin g  th e  P a n d e m ic  

a n d  B e y o n d  
◦ T h e  T h re e  R ’s : R e la tio n s h ip s, R o u tin e s, 

R e s ilie n c e

https://www.turnaroundusa.org/the-three-rs-relationships-routines-resilience/
https://www.turnaroundusa.org/wp-content/uploads/2020/04/Turnaround-for-Children-Three-Rs-EdNx.pdf


Course grades are the strongest predictor that students are on track to both high 
s c h o o l g ra d u a tio n  a n d  p o s ts e c o n d a r y  s u c c e s s

G e t t i n g  d e c e n t  g r a d e s  i n  c h a l l e n g i n g  c l a s s e s   r e m a i n s  a  c r i t i c a l  o u t c o m e

W e  n e e d  t o  t h i n k  h o w  u n d e r  C O V I D-1 9  w e  c a n  c o n tin u e  to  p ro v id e  o u r  h ig h  s c h o o l 
s tu d e n ts  w ith  a c c e s s -to  c h a lle n g in g  w o rk , w h e th e r  s c h o o lin g  is  in -p e rs o n , re m o te , 
o r  b le n d e d  a n d  a  m e a n s  to  d e m o n s tra te  th e ir  s k ill a n d  k n o w le d g e

T h e r e  a r e  e m e r g i n g  e x a m p l e s  o f  h o w  t h i s  c a n  b e  d o n e  u n d e r  C O V I D -1 9 , v ia  
p o r tfo lio s , p ro je c ts , p re s e n ta tio n s, a n d  c o m p e te n c y  b a s e d  m o d e ls   w h e n  tra d itio n a l 
g ra d in g  p ra c tic e   d o  n o t m a k e  s e n s e

Course Performance 3:  High School 
Grades and Course Credit



Our challenge is to build early 
warning systems that build on  

student strengths and lets them 
recover when they stumble.



Questions 
rb a lfa n z @ jh u .e d u

m lin d a @ jh u .e d u

mailto:rbalfanz@jhu.edu
mailto:mlinda@jhu.edu
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